This paper investigates the relationship of academic stress with aggression, depression and academic performance of college students. Using a random sampling technique, 60 students consist of boys and girls were selected as students having academic stress. The scale for assessing academic stress (Sinha, Sharma and Mahendra, 2001) ; the Buss-Perry aggression questionnaire (1992) One model that is useful in understanding stress among students is person -environment model. According to one variation of this model, stressful events can be appraised by an individual as "challenging" or "threatening" (Lazarus 1966) . When students appraise their education as a challenge, stress can bring them a sense of competence and an increased capacity to learn. When education is seen as a threat, however, stress can elicit feelings of helplessness and a foreboding sense of loss.
INTRODUCTION
Stress is any situation that evokes negative thoughts and feelings in a person. The same situation is not evocative or stressful for all people, and all people do not experience the same negative thoughts and feelings when stressed.
One model that is useful in understanding stress among students is person -environment model. According to one variation of this model, stressful events can be appraised by an individual as "challenging" or "threatening" (Lazarus 1966 ). When students appraise their education as a challenge, stress can bring them a sense of competence and an increased capacity to learn. When education is seen as a threat, however, stress can elicit feelings of helplessness and a foreboding sense of loss.
A critical issue concerning stress among students is its effect on learning. The (Yerkes-Dodson Low, 1908; cited in Whitman, 1985) postulates that individuals under low and high stress learn the least and laboratory tests support the notion that excessive stress is harmful to students' performance.
Mechanisms explain why students perform badly under stress include "hyper vigilance" (excessive alertness to a stressful situation resulting in panic-for example, over studying for an exam) and" premature closure" (quickly choosing a solution to end a stressful situation-for example, rushing through an exam (Whitman, 1985) .
Stress is associated with impairment of health and the negative emotional experiences associated with stress are detrimental to quality of life and sense of well being (Sinha, 2000) . Out of number of stress faced by adolescents and young adults, academic stress emerges as significant mental health problem in recent years (Rangaswamy, 1995) . It has been estimated that 10% to 30% students experience academic related stress that affects their academic performance (Johnson, 1979) , stress without being aware of means to cope with them (Sinha, 2000) .
Academic stress is a significant source of stress for many students (Hashim, 2003) , covering not only examinations but also other academically related stressors such as fear of logging behind in the homework, writing assignment, working on individual and group projects, time pressure, lack of financial support, concern about academic ability, scheduling classes and required motivation to study (Tyrrel, 1992) . For many students, the pursuit of higher education is a time of transition marked by a set of demands germane to the setting. Academic stress is the product of a combination of academic related demands that exceed the adaptive resources available to an individual. If a student is unable to cope effectively with academic stress, then serious psycho-socialemotional health consequences may result (Scott, 2008) . 
Methodology

Objectives
To study the relationship between academic stress and aggression.
To study the relationship between academic stress and depression.
To study the relationship between academic stress and academic performance.
To study the simple and multiple relationships among academic stress, aggression and depression with academic performance.
To comparison of academic stress, aggression, depression and academic performance between the girl and boy students.
Hypotheses
There is a significant relationship between academic stress and aggression.
There is a significant relationship between academic stress and depression.
There is a significant relationship between academic stress and academic performance. 
Procedure
The design of the present study is an ex-post facto design with the following procedure.
Contacting and obtaining permission from the institution.
Screening the students for academic stress, depression and aggression using the research tools in the counseling centers.
Selection of samples for research based on high score on academic stress.
Administer research tools on the selected samples.
Obtaining the marks of selected student from the concerned institute.
After the data Collection, the analyses of data have done by using the appropriate statistical methods.
Instruments
Scale for Assessing Academic Stress (SAAS)
A 30-item self-report measure will be used for assess all 
Results and Discussion
To assess the simple relationships between the variables the Pearson's coefficient of correlation were used.
Hypotheses 1
The coefficient of correlation between academic stress and aggression in total sample was (.54) that is statistically significant (p<. /..1; N=60). Further, results show that the coefficient of correlation between academic stress and aggression in the girls(r=.56' n=30; p <. %1) and in the boys(r=.51; n=30; p < %1) that are significant (Table 1) .
Hypotheses 2
The coefficient of correlation between academic stress and depression in total sample (r=.49; N=60; p<. /..1), in girls(r=.61; n=30; p<%1), and in boys(r=.38; n=30; p<%5) which are statistically significant.
Hypotheses 3
Results showed a negative significant correlation between academic stress and academic performance in total sample ®=-.44; N=60; p<. /..1); in girls (r=-.845; n=30; p<%1); and in boys(r=.40; n=30; p<%1). This means that increased stress can lead to poor academic achievement.
Hypotheses 4
Multiple coefficients of correlation were used for the assessment of this hypothesis. In this way, variables such as academic stress, aggression and depression as predictor
Variables
Groups
Academic stress Aggression Depression
Academic performance F=11.77; p<%1) ( Table 3) .
Hypothesis 5
To assessment of differences among the variables in two groups independent t-test were used. Results showed that two groups are different in terms of aggression (t=3.45; df.58; p<. /..1) and depression (t=3.23; df.58; p<. /..1).
Further, for more confidence, multivariate analysis of variance were obtained findings like t-test.
Conclusion
In present study the relationship of academic stress with aggression, depression and academic performance has were investigated. The results of this study are discussed in terms of two axis: (1) 
Axis 1
The pearson's coefficient of correlation showed that academic stress has a simple significant correlation to aggression, depression and academic performance. An explanation to this finding is that the students having academic stress usually use poor coping strategies which impress negatively their coping ways to stressful situations.
The negative experience of situation will frustrate the person to getting his goals and may in turn lead to low selfefficacy that appears as depression, feeling of helplessness, spells of anger and violence. The consequence of these states can lead to low academic performance and drop out. Also, chronic stress releases the high level of cortisol that affect negatively the 
Axis 2
The independent t-test and also multivariate analyses of variance showed that there is a significant difference between boys and girls in terms of aggression and depression.
One of the greatest risk factors for depression is simply . Women also tend to choose distraction rather than rumination as a way of cognitively dealing with anger-inducing situations, whereas men tend to ruminate more about their anger (Rusting & Nolen-Hoeksema, 1998; Frodi, 1978) .
Research also indicates that female participants tend to inhibit the expressions of negative emotions (Tobin et al., 2000) , and men are more likely to express these outwardly, particularly anger (Fabes & Eisenberg, 1992) .
In general, this study indicated that within the studied population, a lot of them showed academic related stress. This can result from lack of resources for managing stress and anxiety to demanding homework and tasks related to the university. Some factors which led to academic stress were: too much assignment, parent's expectations, explanatory exams, time pressures especially during the exams, mixed classes (boys and girls) and fear of embarrassing and blaming in front of classmates, and climate conditions (the warm weather in the spring that makes students upset in the exam's sessions).
Weaknesses and suggestions
The correlational nature of this study precludes making any causal conclusions. Therefore, several explanations of these findings can be proposed. For example, there is the possibility that depressive symptoms and aggressive behaviors may cause academic stress. Alternatively, academic stress may cause depression and aggression, i.e. students who are performing poorly may, as a result of the accompanying stress, be less able to manage and control their aggressive behavior.
Another limitation is that this study is carried out on a small sample of a large population. The results should be considered in context, and not be generalized to other segments of population without further investigations. In particular, similar studies should be conducted on a greater sample.
have a healthy and balanced diet.
Time: make sure you set aside some time each day for yourself. Use that time to organize your life, relax, and pursue your own interests.
Breathing: there some effective breathing techniques which will slow down your system and help you relax. You can engage in deep, regular breaths from your diaphragm for a minimum of 2 minutes when exposed to a stressor or before entering into a situation that induces stress.
Distraction: when exposed with stress you can focus on visual, auditory, or tactile stimulation to distract from a stressor or stress response.
Talk: talk to your family, friends, and teachers. Express your thoughts and worries.
Self-help books: can help you to manage and control your stress. 
